
POSITIVE BEHAVIOUR POLICY
Central to this policy is the well-being of all the children.  This includes their physical safety, mental health and educational advancement.  It both underpins and supports the positive ethos and the Aims of the school.

This policy seeks to formalise:

a) 
the means by which we intend to support our attempts to establish and maintain a purposeful working environment, in which the needs of our pupils are met on all levels, and where good standards of behaviour are encouraged;

b) 
our responses to inappropriate behaviour.

Philosophy

We believe that:

  1.
good behaviour is an essential ingredient if the desired “ethos” is to be generated and the aims of the school are to be realised;

  2.
appropriate behaviour does not “just happen”; rather, it must be planned for as a vital part of the curriculum; it needs to be worked at carefully and consistently, so that it might be both fully developed and maintained;

  3.
it is the responsibility of every member of staff to play their part in the promotion and maintenance of good behaviour;

  4.
children value a disciplined approach, as this allows them to succeed: this is particularly so when the children appreciate that the staff care about them;

  5.
the achievement of good standards of behaviour and co-operation, while being a worthy end in itself, when realised, does much to generate the environment best suited to the learning process;

  6.
every pupil and every member of staff is entitled to dignity and self-respect, and great effort should be made to preserve this entitlement at all times;

  7.
the teaching staff should have general authority over the pupils for the purpose of securing their education and well-being, and ensuring that they abide by the rules of conduct set by the school; this authority is not delegated by the parent, but derives from the teacher’s position as a teacher; we further believe that, in matters relating to the school, this authority overrides that of the pupil’s parent;

  8.
the teacher’s authority extends beyond the school to any off-site activity which is a continuation or extension of schooling such as a field trip or a school journey; it also applies to other situations, such as bullying out of school, where pupils’ conduct impinges on the school; the “dutyof care” which this authority implies, should remain central to a teacher’s responsibilities towards pupils, and nothing should be done to diminish or obscure that duty;

  9.
the expected standards of behaviour should also extend to travelling to and from school;

10.
standards of behaviour should be shared and understood by staff, pupils and parents;

11.
all pupils should be taught the limits of acceptable behaviour and understand that transgression might result in a negative sanction;

12.
whilst our ultimate aim is to help all pupils to develop judgement and skills in making “good” decisions, the age, maturity, experience and needs of individual pupils require us, throughout their school career, to give firm guidance about the acceptability and appropriateness of particular forms of behaviour: rules should be rigorously applied by all staff;

13.
a clear, simple set of age- and ability-appropriate directions, which support the main rules, should be taught to the children, in order that they might deal appropriately with the diversity of routines they encounter in school;

14.
any system of behaviour management is most effective when there is a healthy balance between rewards and punishments: in this context, “a healthy balance” means that punishments are a last resort; a wide range of rewards should be available, and frequently used;

15.
as the pupils become older, they should be guided towards the idea that good work/behaviour should be seen as its own reward in itself: nevertheless, they should still be offered positive reinforcement at every opportunity;

16.
children exhibiting inappropriate behaviours should be treated sympathetically: nevertheless the behaviour should be neither condoned nor ignored;

17.
a hierarchy of consequences should be defined, which enables members of staff to deal with incidents consistently and at a level which matches the seriousness of the transgression; flexibility should be built-in to this hierarchy;

18.
the teaching staff should constantly be vigilant, noting both appropriate and inappropriate behaviours: misbehaviour should never be ignored; pupils must be made aware when instances of inappropriate behaviour occur, and be re-directed immediately towards appropriate behaviour;

19.
the imposition of any negative sanction should be followed as soon as possible with positive reinforcement of an appropriate behaviour; it should be made clear to the child that it is the inappropriate behaviour that is disapproved of, not the child him/herself;

20.
physical restraint should be used only to prevent a child from harming him/herself, others, or damaging property;

21.
all procedures established and used in school should be kept under constant review, to evaluate their effectiveness.

Principles

A Positive School Behaviour Policy will form the basis for the management of groups and individuals in school.  It cannot be a “once-and-for-all” statement, however, and needs to be kept under constant review as, in this way, it may be extended and elaborated as necessary.

The behaviour policy will at all times be based on sound, agreed principles, which underpin the school rules and the values which underlie them.  

It will state clearly;


the behaviours expected;


strategies and sanctions that should be employed to promote appropriate behaviour;


procedures to be followed for recording and monitoring behaviour;


methods by which performance is to be evaluated.

The following principles have been used in formulating the behaviour plan for Green Lane School:

  1.
pupils, staff and parents will be helped to develop a sense of direction and a feeling of common purpose;

  2.
the expectations of behaviour will be realistic;

  3.  
the contribution that the school organisation can make to upholding good social behaviour will be maximised, and the organisational factors which contribute to unwanted behaviour in school will be minimised;

  4.  
pupils will be helped to feel good about themselves and others;  children and adults alike thrive on positive feedback;

  5.
a positive learning environment will be encouraged (research evidence shows clearly that children and adults learn best when they feel comfortable, valued and can be assured of success; by creating a consistent, positive structure, the occurrence of confrontations and misbehaviour - such as bullying, racial harassment and truancy, as well as less serious examples of  misbehaviour - in school will be minimised or prevented);

  6.  
pupils will be encouraged to co-operate with one another and with teachers in all aspects of school life, in order to:      




- encourage the idea of the school as a social community;

   
- help pupils to learn that more can be achieved if people work together;

  7.
positive achievement in all its forms, will be actively sought, and an equal number of ways of rewarding the achievement will be found.

  8.
inappropriate behaviours will be treated sympathetically, justly and consistently.

  9.  
a healthy balance between rewards and punishments will be arrived at in the school’s approach to maintaining good standards of behaviour, with a particular emphasis on rewards.

10.  
sanctions will be used justly and consistently, while taking into account differences such as the age of the child, how long they have been in school, their maturity, their intellectual level and their experience;
11.
the teacher will have general authority over the pupils for the purpose of securing the education and well-being of all pupils in the school, and ensuring that they abide by the rules of conduct set by the school;

12.
the teacher’s authority extends beyond the school to any off-site activity which is a continuation or extension of schooling such as a field trip or a school journey;

We believe that the areas in which positive behaviours may be expected are:

· arriving at and leaving school

· in the cloakroom areas

· in lessons and other supervised groups

· in small, less closely supervised groups

· in the context of the whole class

· on corridors

· on the playground

· during school assemblies

· on out-of-school activities.

To this end, we have adopted the behaviour curriculum shown overleaf.  The behaviours specified are not an exhaustive list, as clearly, it is not possible to cover every possible form of behaviour in every situation, but they provide good pointers to what we wish to achieve.  

Procedures

1.
Set the Standards


In order to behave appropriately, the children must first know what is expected of them.These rules should be few in number, should support the school rules and the behaviour curriculum, and above all, the rules should be applied consistently.  For children new to school, the concept of “rules” may be new.  They will probably react best if, at first, they are taught just one rule that they can remember and adhere to.  Older children will probably react best if the rules are discussed and negotiated with them.

2.
Set the Scene
Having set the standards, the best possible way to achieve appropriate behaviour, must be to keep the children positively and actively involved in the work in hand.  We, as teachers, must manage our classrooms well, and be well-organised,  as the children’s well-being depends on the maintenance of good order.

In order to achieve this, we must first look at ourselves to make sure that we are doing everything in our power to provide suitable environments in which positive learning might take place.

3. 
Recognise and Reward Behaviour
Once we are satisfied that we have complied with the requirements implicit in Steps 1 and 2, if there are still instances of inappropriate behaviour, then we should ensure that we are recognising, and rewarding, appropriate behaviour in all its forms.  We should actively try to catch the pupils “being good”.

4.
Discourage unwanted behaviour
The aim of all staff intervention is the elimination of inappropriate behaviour, and the maintenance of a positive atmosphere, where learning can take place unhindered.

Within the classroom, a low key, discouraging response is less disruptive to the concentration of the class than a high level response.  

5.
De-escalate Conflicts

Conflict results when teachers attempt to prevent or discourage a problem behaviour, but fail to do so.  It is important that the teacher demonstrates the ability to manage the conflict, and thereby model good behaviour to the pupil.  Teacher intervention should match the problem, that is, not too heavy, not too light.  Teachers should retain control of their own emotions during a conflict, and should try and maintain their status and authority at all times.

6.
Employ negative Sanctions

It is not possible to devise an intervention policy where every specific behaviour is addressed by a specific response, because there are too many variables such as age, cause, circumstances and frequency of occurrence.  The school’s policy must allow for flexibility with regard to individual children, and yet must aim for over-all consistency of implementation.

7.
Report and Record Behaviour

It would seem that no single system of reporting or recording behaviour is suitable for all contingencies.  It is sufficient here to say that inappropriate behaviour should be recorded.

8.
Analyse behaviour and devise an intervention programme
 It is almost inevitable that every school will have its quota of persistent offenders. No matter how good the school's ethos or how well applied its behaviour policy, it will be a very unusual school which does not have at least one persistent offender.

 9. 
Monitor Progress

In order to assess the effectiveness of the intervention strategies, the pupil's behaviour must be monitored over a suitable period of time. One way this may be done is by using a progress chart.

Special Cases

A small number of behaviours need to be handled differently from this pattern :

10. 
Non-attendance

Non-attendance is inappropriate behaviour; because of its different nature it is discussed separately.

While most absences are for legitimate reasons such as illness, there is a persistent level of unjustified absence  which takes place with parents' knowledge (condoned) or without it (truancy). 

If the teacher suspects unauthorised absence then the following procedure should be followed:

a)
identify the unauthorised absentee. In order to help identify un-authorised absentees, teachers, in addition to keeping registers must

-
insist on a letter from home, for every absence, which is then screened for forgery, inconsistency, and credibility (messages passed on from escorts are O.K. but must be recorded;

· examine every child's attendance on a half-day basis to see if any patterns emerge;

· these patterns may be  'subject specific' or, for example, relate to home circumstances; 

· investigate reported sightings of non-attenders;

· carry out random attendance checks on individual lessons (especially when the child is to be taught in a group other than his/her own class group.

b)
When truancy is suspected, notify parents as soon as possible. The Educational Welfare Service may need to be involved.

c) 
Try to identify the causes of the non-attendance, so that they may be addressed.

d)
Enlist the help of support services as soon as possible. It may be possible to provide help for the family, thereby leaving the child free to attend school.

e)
Ensure that the curriculum is meaningful for all pupils.

f)
try to welcome the pupil back into school.

g) 
Try to provide classroom help to enable the pupil to make up work, with a minimum of disruption for the other pupils.

It is important to note that sanctions in the form of punishments are usually inappropriate and ineffective in dealing successfully with the elimination of truancy and condoned absence. 

Behaviour in lessons

· Always try your best

· Always work as neatly as you can

· Look after your own work and the work of other pupils

· If you find things hard, ask for help

· Listen carefully to all members of staff

· Follow instructions carefully, and do as you are asked the first time

· Stay in your seat unless you are asked to move

· Sit in your seat properly - do not "rock" back

· Put your hand up if you need something - do not shout out

· Keep your hands and feet to yourself! 

· Share equipment with other pupils

· Help to tidy up at the end of a lesson, and look after the equipment

· Always be polite to staff and pupils

· NEVER answer back or be cheeky

· NEVER laugh at another pupil if they cannot do something or if they make a mistake

· If you are unhappy or upset, ask a member of staff if you can talk to them quietly

Behaviour on school trips

· Behave on school trips as you are expected to behave in school

· Listen carefully to all instructions and do as you are told straight away

· Be aware of other people

· DO NOT wander off - stay with the group

Behaviour in the hall at lunchtimes

· Come into the hall quietly and sensibly - go out of the hall in the same way

· Find a table to sit at and wait quietly

· When your class is called for dinner do not run

· Only choose things that you are going to eat

· Do not shout to pupils on other tables - talk to the pupils on your table

· Do not leave your table until you have finished your meal or have been asked to go for second helpings

· Always remember your manners - "please" and "thank you"
The  use of "reasonable force" (see Use Of Physical Force Guidelines)
(The following notes are taken from circular number 10/98 which itself comes from Section 550A of the Education Act 1996: The Use of force to Control or restrain Pupils - all staff have been given their own copies of this circular.)

Section 550A allows teachers, and other persons who are authorised by the Head teacher to have control or charge of pupils, to use such force as is reasonable in all the circumstances to prevent a pupil from doing, or continuing to do, any of the following:


committing a criminal offence (including behaving in a way that would be an offence if the pupil were not under the age of criminal responsibility);


injuring themselves or others;


causing damage to property (including the pupil‘ own property);


engaging in any behaviour prejudicial to maintaining good order and discipline at the school or among any of its pupils, whether that behaviour occurs in a classroom during a teaching session or elsewhere.

The above applies when a teacher, or other authorised person, is on the school premises, and when he or she has lawful control or charge of the pupil concerned elsewhere e.g. on a field trip or other authorised out of school activity.

There are two relevant considerations we need to make when using reasonable force:


the use of force can be regarded as reasonable only if the circumstances of the particular incident warrant it.  The use of any degree of force is unlawful if the particular circumstances do not warrant the use of physical force.  Therefore physical force could not be justified to prevent a pupil from committing a trivial misdemeanour, or in a situation that clearly could be resolved without the use of force.


the degree of force employed must be in proportion to the circumstances of the incident and the seriousness of the behaviour or the consequences it is intended to prevent.  Any force used should always be the minimum needed to achieve the desired result.

An up-to-date record should be kept of all incidents where force has been used.  The member of staff involved should immediately inform the Head or senior member of staff and provide a written report as soon as possible afterwards.  The report should include:


the name(s) of the pupil(s) involved and when and where the incident took place;


the names of any staff who witnessed the incident;

the reason that force was necessary (e.g. to prevent injury to the pupil, another pupil or member of staff;

how the incident began and progressed, including details of the pupil‘s behaviour, what was said

 by each of the parties, the steps taken to defuse or calm the situation, the degree of force used,

 
how that was applied and for how long; 


the pupil‘s response ad the outcome of the incident;


details of any injury suffered by the pupil, another pupil, or a member of staff and of any 
damage to property.

Staff may find it helpful to seek advice from a senior colleague or a representative of their professional association when compiling a report.  They should keep their own copy of the report.

Some Specific Guidelines for behaviour in school



Appendix A:  Positive Behaviour Policy and  School Rules

Introduction

Although rules are necessary to give the children guidance in how best to “live together”, and work co-operatively for the over-all good of the school, and for the good of every individual within the school, they are not intended to impose unnecessary limitations on the children.  Rather the rules should reflect, and give guidance about the behaviour and attitudes expected from the children, and should be based on respect for, and caring about, everyone and everything around us.

It is simply not possible to apply a separate rule to every situation in which the children might find themselves.  If the children were given too many rules, then this would defeat the object of having them in the first place, as the children would not be able to remember them all, and would not be able to see the need for them all.  In fact the children might be given the impression that school is a very repressive institution, and this is not an impression we wish to generate.

If our rules are to be upheld, then there are many instances when the children’s behaviour will need to be guided in specific directions, and guidelines are given below.  These are not exclusive, and neither are they for general distribution to the children, but they should be useful both to new members of staff, who are unfamiliar with this system, and to present staff, as we all need “reminders” from time-to-time.

Procedures for implementing the Positive Behaviour Policy / School Rules

It is the responsibility of every member of staff to ensure that pupils observe the rules and follow the guidelines at all times.  Consistency is imperative if we are going to establish high standards of behaviour.

Children new to school should be made familiar with the rules as soon as possible.  The time taken to do this will be affected by the age and maturity of the children, but the staff should take every opportunity to “guide and remind”.

The “rationale” underpinning the rules should be explained in appropriate terms.

All pupils should be reminded of the rules as often as possible, and in positive terms, whenever possible relating the desirable action to four key words, Sensible, Polite, Pleasant and Helpful.  

Many children do not readily appreciate when they are being good, and positive reinforcement is essential in these cases.  For example,  “it was really pleasant being able to sit and talk to you at lunch,” or “you were being really polite when you held the door open for our visitor”.  

As far as possible, the directions given to the children should be given in positive terms: we should be telling them what we want them to do, not what we do not want them to do.  For example an instruction to “Walk!” is specific, while “Don’t run!” could mean that skipping, jumping or hopping is permissible.

Whilst trying to emphasise the positive, staff should use their discretion as to when negative instructions would be more effective.  It may sometimes be easier for the children to understand a direction expressed in negative terms, for example, “Don’t let the door swing into n’s face.”

Remember that, however trying it might be to “pick-up” every instance of “rule breaking”, to ignore is to condone.  We will only succeed in meeting our objectives if we are seen, as a body, to be vigilant and consistent.

Appendix B:  Self Evaluation - Aide Memoire for Teachers
In order to provide the best possible learning environment, we must first ask ourselves the following questions, and then make sure that we are able to answer them all positively.

Classroom Work

a)
Do I prepare my teaching adequately?

b)
Do the children understand the tasks, and the concepts which underlie them?

c)
What do I think of the presentation of my work: do I differentiate by process adequately

d)
Am I using appropriate materials and teaching aids / do I differentiate?

e)
Do I try to vary the pace of the lesson?

f)
Am I evaluating my teaching?

g)
What improvements can I make in class organisation / pupils’ self-organization?

h)
How satisfied am I with my class control and relationships?

i)
Am I creating a climate of mutual respect within the varied social, cultural and ethnic differences manifested by the children in my class?

j)
How do I encourage equal opportunities for girls and boys through my teaching, in terms of  experience and materials?

k)
Do I give specific help to individuals while remaining aware of the reactions of the group?

l)
Do I spend enough time talking to children about their work, and are my comments constructive?

m)
How do I encourage the children to take responsibility for their work and classroom?

Children

  a)
Do I really know all the children whom I teach, including those who do not make obvious demands on me?

  b)
Do I take account of individual differences between children in my relationships with them and in making educational provision for them?

  c)
Do I keep good records of the children’s development and progress?

  d)
Are my reports well-written, and do they record all aspects of the children’s development fairly and accurately?

  e)
Do I ensure continuity between stages, both when the children come to me and when they go on from me?

Administration

  a)
Am I punctual in arrival at school and at lessons?

  b)
Do I keep records of children’s attendance and progress?

  c)
Do I keep lesson and evaluation notes?

  d)
Do I read the day’s notices and act on them?

  e)
Do I contribute to the wider curriculum effectively?

General

  a)
Do I contribute to the development of good relationships with the children, colleagues, parents and other adults connected with the school?

  b)
Do I contribute to the pastoral welfare of the children?

  c)
Do I contribute fully to the corporate well-being of the school.  for example do I actively intervene in problems seen around school?

  d)
Do I support my colleagues?

  e)
Do I seek help when I need it, and do I know where help is available? 

Appendix C: Praising & Rewarding Behaviour

Praise can be delivered in formal and informal ways, in public or in private.  It can be awarded to individuals or to groups, it can be earned for the steady maintenance of good standards, for example, “well done, N. has got his book out and started to work”, as well as for particular achievements of note.

At Green Lane, systems of rewards are already built into the everyday organisation of school life, although there is still room for ad hoc recognition of successes.  At present we use all the following:


Private comment to child concerned;


Public mention and acclaim;


Merit systems and competitions;


Letter to parents;


Record of Achievement;


Opportunities for greater responsibility;


Specific privilege, such as using school facilities / equipment;


Tangible rewards,  such as sweets.

It should be remembered that younger and immature children need immediate rewards.  They may not be used to conforming, and find it almost impossible to “be good” all day.  One strategy is to split the day into smaller time segments to measure success, or to set smaller targets, for which the child can be rewarded.  It should also be remembered that less well-motivated children need the most generous praise.

Above all else, children must be taught to value good behaviour (work) as intrinsically valuable as an end in itself.

A note of warning: the achievement which is rewarded must be of a genuine high standard for that pupil, or the system itself will become devalued and lose credence with the children.

Appendix D: Strategies for discouraging inappropriate behaviour

It is helpful, when trying to discourage inappropriate behaviour, if staff are fully conversant with both historical and current information of pupils’ capabilities when “agitated”, which gives cause to think that a specific pupil / pupils may be “vulnerable”.  Staff should also try to collect information through observation and awareness, that could alert them to potential outbursts.

Strategies


a)  Planned Ignoring
Staff might choose to ignore behaviours which are not disruptive to, or do not threaten the safety of, others, even though these fall outside the range of appropriate behaviour.  It is, however, important to recognise that such ignoring will only be effective if rapidly followed up with praise for appropriate behaviour for either the target child or one nearby.  Teachers must be constantly on the look out in order to “catch children being good”.


b)  Divert attention
Distraction towards another activity may be an effective in eliminating inappropriate behaviour.

c)  Reduce background stimulation

Eliminate environmental factors, such as noise, heat or “audience”, which may be exacerbating the inappropriate behaviour.

d)  Channelling of emotional excesses into physical activity

Be prepared to modify programmes to provide this kind of outlet.

e)  Encourage relaxation


Cultivate an atmosphere of calm, generated by a pacific attitude on the part of the staff.

f)  Understand the immediate problem

Think in terms of causation rather than being distracted by overt behaviours.

g)  Non-verbal Signals

Non-verbal warnings can be used to good effect, for example:

-   making eye contact

-   frowning

-   using gesture, for example raising eyebrows, shaking head

-   teacher moving nearer to pupil

-   put hand on shoulder lightly(Caution)

h)  Other initial responses
Make a humorous comment

Reprimand  See following section)
Move pupil nearer to teacher / change seat, or both.

Reprimand


A reprimand is more likely to be effective if two main areas are considered:

 i)  What is said, in terms of content and quality;

ii)  The way in which the reprimand is delivered.

i)  What is said, in terms of content and quality


Reprimands are more likely to be effective when they:

   -

are delivered clearly and succinctly;

   - 
are specific and clear, with reference to the behaviour rather than the child.  


They should carry the message ‘Although I don’t like your behaviour I still value you as an individual’

   - 
are sometimes delivered with humour (but never sarcasm);

   - 
refer to the consequence of the behaviour, but do not contain idled threats;

   -

refer to the school rules;


and perhaps most importantly,


   -
they tell the children what they should do (not only what they shouldn’t).

ii)  The way in which the reprimand is delivered


Reprimands are more likely to be effective when they are delivered:

   - 
with eye contact;

   - 
standing rather than sitting;

   - 
reasonably close to target child / children;

   -

with confidence;

   - 
calmly but assertively (inferring   in a controlled way).

It should be borne in mind that, if a reprimand is ineffective and does not bring about the desired effect, then it may encourage rather than discourage unwanted behaviour.

Strategies which may be used to de-escalate conflicts

Keeping calm 

An emotional response may lower the teacher’s status and is not conducive to clear thought.  It can also inject energy into an already difficult situation.


Condemning the act not the person
Focus on what is wrong, and do not insult or label the pupil concerned.  This will allow the pupils to retain their self-esteem, whilst making it clear that you disapprove of the behaviour.


Postponing

It is not always necessary to resolve the problem when and where it occurs.  A postponement can allow a resolution within a calmer situation.  It can allow individuals to calm down, and an audience can be avoided.


Retaining control of the conversation 

Conversations in conflict situations are usually negative and unproductive.  The teacher should lead the direction of the conversation.  Asking questions is a powerful way of taking the initiative.


Noticing the reaction of the pupils 

Teacher intervention may intensify an already highly-charged situation.  To avoid emotion spilling over to a ‘fight / fright’ reaction, notice particularly non-verbal behaviour, and react appropriately.


Aiming for a win/win solution 

The teacher should not attempt to ‘beat’ the pupil into submission.  A solution where both sides can keep self-esteem is the most effective.

Appendix E: Negative Sanctions & their use

Negative sanctions are to be seen in the context of a behaviour management system fundamentally based on praise and rewards.

Introduction

The most obvious examples of “negative sanctions” are punishments, but withdrawal of privileges, a requirement to attend counselling, working at a “time-out table”, or even missing a particular lesson, which might lead to difficulties for a short time, are also subsumed under this heading.

In fact, there are very few “negative” sanctions available to teachers.  Staff are left with interventions such as:

· Minor, in-class, instant sanctions.  eg.  fingers on lips;

· Verbally expressing disapproval (“telling off”);

· Other “lightweight discouragers”;

· Exclusion from favoured communal activities;

· Additional work;

· Repetition of work;

· Standing in a particular area for “children who misbehave”;

· Interruptions of break or lunch times;

· Staying behind after lesson;

· Withdrawal of privileges;

· Referral to Class teacher;

· Sending out of class; 
· Community Service - clearing litter / cleaning (especially if related to incident);  

· Referral to Head of Department or other senior member of staff;

· Letter to parents or interview with parents;

· Referral to Deputy Head Teacher or Head Teacher;


· Detention;

· Isolation from peer group;

· Change of group;

· Report cards ;

· Restraining;

· Time out;

· Exclusion; 
· Suspension;

· Report to police (e.g.  for stealing, actual bodily harm)

It must be stated that “negative” sanctions will only prove effective in encouraging appropriate behaviour if:

· they do not have hidden rewards (infamy, attention);

· the children know what must be done to avoid the sanction in future;

· the children can see the value in behaving appropriately.

It is important to bear in mind the following points when employing “negative” sanctions:

a)
There will be times when the use of negative sanctions is reasonable and effective;

b)
Negative sanctions can appear more effective than they actually are.  They stop the behaviour immediately, but may not stop it recurring;

c)
The more persistent the behaviour, despite the use of negative sanctions, the clearer the need becomes to change tactics and strategies;

d)
Good relationships can be hard to achieve when negative sanctions are being used;

e)
Negative sanctions may teach children “not to get caught ” rather than to behave well;

f)
Negative sanctions can suggest to children that punishment is a way of getting what you want.

g)
Persistent use of negative sanctions can damage pupils’ and teachers’ emotional health, through their negative impact on self-esteem and relationships.  

For all these reasons, “negative” sanctions are most effective when used within a highly positive environment, in which positive strategies are used as a matter of course, and negative ones only as a last resort.

In order to determine the severity of the sanction to be administered, inappropriate behaviours have been placed in groups.  It is inevitable that there is a lot of overlap among both the groupings and the sanctions suggested.

        Grouping




Examples

· Habitual Infringements

chewing-gum; swinging on chairs; wearing jewellery

· Politeness


noisy in assembly; lack of punctuality 





not using names of teachers; bad language

· Generally Disruptive

calling out in class; getting out of seat too often

· Property


leaving equipment about; stealing; destroying

· Self-denigrating

putting oneself down; self inflicting minor injury

· Aggressive (verbal and physical)
name calling; attitude; pushing

· Danger to self/others

fighting; running on corridors; running away

· Tantrum



· Telling lies

In each case, the unwanted behaviour should be dealt with, whenever possible, by the “lightweight” response most likely to cause its cessation.  The weight of the eventual, considered response may vary, but should be the lightest that is considered likely to prevent re-occurrence of the inappropriate behaviour.

The following pages attempt to describe behaviours that may be found within the above groupings, divide them into sub-groups of “seriousness“, offer comments on them, and suggest appropriate courses of action.

1.  Habitual Infringements

Examples

· wearing jewellery other than a watch and ear studs

· leaning chairs on two legs

· failing to tidy up

Comment

Likely to occur several times every day.  Tedious for both teachers and pupils but, if left unchecked, the rate of occurrence will increase rapidly.

Action


   a)
Remind of what is accepted.

   b)
Remove chewing gum; take away jewellery and keep until a set time (see Important Notes below on confiscating property); ask child to set chair down properly.

   c)
Explain reason for action taken, and warn of realistic sanction which will result from a repetition of the act.

   d)
Administer heavier sanction if necessary.

A Note on the Care of and Confiscation of Property

In this connection, it should be pointed out that most LEAs refuse to accept liability for the loss of personal property, whether it belongs to teachers or pupils.  A teacher who takes charge of property on behalf of a pupil, for example watches, jewellery, and so on, during physical education lessons or other times must exercise the care of a prudent owner.

Confiscated property

Anyone who “dishonestly appropriates property belonging to another with the intention of permanently depriving the other of it”  is guilty of theft.  The law makes no exception in the case of confiscation by teachers.  In the light of this, the following procedures should be followed:

     i) 
Articles of small value, such as comics, should be put in a safe place and returned at a stated time, which should be no later than the end of the school week in which the items were confiscated.

    ii) 
Articles of considerable value such as watches, jewellery, radios should be put in a safe (i.e.  locked) place by the teacher, who then

(a)returns them to the pupil by the end of the school day on which they were confiscated, 
or
(b)contacts the pupil’s parents and asks them to collect the items from the school at an agreed time, which should be as soon as possible.

   iii)
Articles that pupils should not possess such as cigarettes, alcohol and pen-knives should only be returned to the pupil’s parents, again by arrangement and as soon as possible.  The Head Teacher should be informed immediately when such items are found.

   iv) 
When illegal articles such as drugs are discovered, the Head Teacher should be informed immediately.  


2.  Lack of politeness

Description

· Excessive noise at lunch time

· Talking in assembly

· Poor control of bodily functions

· Arriving late

· Failure to address other pupils properly (‘im’ or ‘er’)

· Failure to use name of teacher or other acceptable form of address

· Impolite attitude or manner

· Chatting while teacher is speaking

· Swearing / bad language

· Making disparaging remarks about other pupils (personal rather than about their work)

· Arguing with other pupils

· Answering back, cheeky remarks / responses

· Arguing with teacher

Comment


There are many differences in the interpretation of what is and what is not polite behaviour.  It must be made clear to the children what is expected of them, and the teacher must be sure that they understand this fully before sanctions are administered.

It is also important in cases involving poor control of bodily functions to ascertain that the child is capable of exercising control.

Action


Remind of appropriate behaviour and encourage this.

Administer a warning as to what consequences may result if the inappropriate behaviour continues.

Administer negative sanction if necessary.

3.  Generally Disruptive Behaviour

Description

These are possibly the most difficult behaviours to describe.  This category embodies all actions which detract from order and purpose in the classroom.  Disruptive behaviour can be active or passive, it can be a complete refusal to participate, or a tantrum where objects are banged and thrown about.  It can be a refusal to speak, or a stream of shouted abuse.  It will include such things as:

· Calling out in class

· Getting out of seat unnecessarily

· Being in the wrong place

· Making unnecessary non-verbal noise: scraping chairs, banging objects, moving clumsily 

· Complaining aloud

· Refusing to carry out instructions

· Calculated idleness; work avoidance, delaying starting work set, not having books or equipment

· Arguing with pupils / teachers

· Making disparaging remarks about other pupils’ work

· Challenging teacher’s judgement

· Refusal to work

Comment

It is inappropriate behaviours of this kind which are the cause of the most problems for teachers.

A child may be unresponsive and silent not because he or she is unwilling to answer, but because he/ she is unable to answer for some reason.

A child who gets up from his seat and goes to his tray several times in quick succession for different items of equipment may genuinely not have been able to remember to collect more than one item at a time.

Before administering any sanction, the teacher must be sure that the inappropriate behaviour was intentional.

Unintentional disruptive behaviour can often be eliminated by gentle reminders as to what is expected.  This can be wearisome for the teacher, but is always eventually worthwhile.  

Action


Check that the behaviour is intentionally disruptive, rather than the result of a difficulty the child is having.

Remind of the appropriate behaviour and encourage this.

Issue a warning and state the consequences if the inappropriate behaviour is continued.

Administer negative sanction if necessary.

4.  Property / Suspected Theft

Description


Pupils:

· show lack of care for school equipment by leaving it lying about, or by putting it away carelessly or in the wrong place;

· are careless with other people’s belongings;

· borrow other pupils’ property without asking;

· swap articles.

· mistreat equipment, and damage or destroy it by doing so;

· damage or destroy fixtures / fittings.

· steal property.  

Comment


The inappropriate behaviours in this area range from minor ones, in which pupils fail to tidy up after themselves, to criminal acts.

Although wearisome, repeated reminders over a protracted period can help to ensure that equipment is returned and stored properly.

Swapping must not take place.  Many pupils have little appreciation of the value (monetary or otherwise) of their property, and therefore are not able to negotiate a fair swap.

In the case of the mistreatment of equipment, the actions of the pupils can be almost passive, as in chewing pencils and picking at rubbers.  Again constant reminders could be all that is needed to eliminate this inappropriate behaviour.  However, damage to equipment can be deliberate, albeit thinking or unthinking, when, for example, pencils are broken in two or writing paper is torn asunder.

Stealing, or taking away that which does not belong to them, is another grey area.  The act may result from forgetfulness; it may be occasioned by good intent as, for example, when the pupil concerned takes a pencil because he needs it for the next lesson, and does not think he will be able to find one in the new classroom; it may result from misunderstanding when a pupil might think he has permission to take an item of equipment or takes something from the wrong tray by mistake; or it may be a deliberate act.  
Action


Remind of appropriate behaviour and encourage this.

Issue a warning and state consequences if inappropriate behaviour is continued.

Administer negative sanction (if necessary)

NB It is imperative that cause and effect are established before any negative sanctions are administered

Suspected theft

If a pupil reports that an item of personal property appears to have been stolen, or if a member of staff thinks that equipment, for example, has been misappropriated, then the staff concerned should take reasonable action to try to secure the item’s return, They should not normally search children’s clothing or bags.  This course of action should only be undertaken if:

    i)
after consultation with the Head Teacher, it is thought to be appropriate and is carried out in a controlled way;

or

   ii) 
the missing item is considered to be of immediate danger to any of the pupils, for example drugs, dangerous substances or knives.  In this instance, the member of staff involved must summon support at once and must, while remaining calm, make every attempt to find the missing item.  The Head Teacher must be notified of the incident and its outcome as soon as possible.

5.  Self-denigrating Behaviour

Description


Self-denigrating behaviour usually seeks to draw the attention of the teacher.  The child will often put himself down with statements such as “I’m really stupid”, which he intends the teacher to contradict immediately.

Self-denigration can also take physical forms, such as when a pupil inflicts self-injury by, for example, picking his finger until it bleeds.

Comment


As with all inappropriate behaviours, it is preferable to prevent them occurring rather than have to correct them afterwards.  This is especially so in the case of self-denigration, but it is only with experience of the child that this is possible.

When verbal self-denigration occurs, strategic “planned ignoring” may be the best tactic to adopt in the first instance, so that the child does not achieve his / her perceived end.  After a suitable interval, the teacher can go to give the pupil concerned the individual help and reassurance needed.

When physical self-denigration takes place, the teacher must intervene at once, to prevent or minimise the injury to the pupil.

Action


Intervene or ignore as appropriate (see comment above);

Explain to child why the behaviour is inappropriate, and say what behaviour is expected.  

Warn of the consequences which might result if the inappropriate behaviour is continued.

Pass information on to class teacher, who may coordinate further investigation to find out why the child is behaving in this way.

6.  Aggressive Behaviour

Description


The inappropriate behaviours in this area are directed against other people, either staff and fellow pupils.  The behaviour can be non-verbal, particular looks or stances can be aggressive and threatening, as can needless jostling, or the behaviour can be verbal.  It includes such things as:

· Name calling

· Addressing challenging remarks to other pupils

· Taking up threatening postures

· Making threatening remarks to teachers or pupils

· Arguing with teachers or pupils

· Physical aggression towards teachers or pupils

· Swearing

Comment


When faced with  inappropriate behaviours of this kind, it can be difficult to avoid a confrontational situation.  Staff should be more capable of addressing these situations than fellow pupils, especially if they themselves consider that aggression might be used as the first line of defence.

Perhaps one of the inappropriate behaviours giving the most cause for concern in this area is “bullying”, but this is such a wide topic that it requires dealing with more fully elsewhere in School Policies.

Action


An initial attempt to de-fuse the situation must be made, and the member of staff must take great care not to mirror the aggression.  A soft look or word can go a long way in de-escalating many potentially explosive situations.

Once again, remind the offender of the appropriate behaviour and try to encourage this.

Warn of the consequences which might result from continuing to behave inappropriately.

Administer a negative sanction if necessary. 

7.  Dangerous to self / others

Description


All actions which might result in harm occurring to a person or persons must be included in this section.  They include such things as:

running on corridors



leaving school without permission

unruliness while waiting


entering prohibited areas

horse play; "play-fighting," ‘messing about"

mis-use of potentially dangerous 

fighting 




temper tantrums 

scuffling




running away

lack of concern for self


fighting / physical attack on another pupil

lack of awareness of danger


physical attack on a member of staff

lack of fear

Comment


Once again, the inappropriate behaviours may be the result of thoughtless, almost passive actions, or may be deliberately conceived.

A pupil might endanger himself and/or others by misusing equipment which he either does not understand how to use safely or on which he has not carried out the correct safety checks or employed the correct safety measures.

Inappropriate behaviour can be un-thinking, as when a child runs away impulsively to escape from a situation with which they can’t cope, or when a punch is thrown in retaliation to a provocative remark.

On the other hand, inappropriate behaviour can be deliberate, as when a child runs away with intent or initiates a fight.

Often the boundaries are not clear, and the reasons for a particular action may result from a combination of instinctive and deliberate thought processes.

Action


This is an area in which immediate action is often necessary but, whenever possible, first try to speak with the pupil / pupils involved in an effort to calm the situation.

Where violence has already begun, the member of staff must intervene as soon as possible in order to eliminate the danger to all persons concerned.  A sole teacher should try to raise the alarm and summon help immediately.

Once the immediate danger has been eliminated, then further action can be taken to try to prevent the behaviour recurring.

It is imperative to reiterate that the importance of the presence of another teacher is twofold: a second teacher may reduce the risk of bodily harm being suffered by his/her colleague, and the two teachers are witness to each other’s actions in case any allegations of assault are subsequently made against them.

8.  Tantrums

Description


These can vary from crying and shouting to kicking, screaming, throwing things or destroying equipment, and they can last from a few seconds to an hour or more.

Comment



It is important to recognise whether the child’s tantrum is a result of genuine distress or is under his/her control.  It is easier to do this the more familiar you are with the pupil concerned.  As teachers, we must always remain aware that a tantrum may be symptomatic of a problem/anxiety, and the child is trying to express this in whatever way he is able.

Having considered the distressed pupil, it is also necessary to consider the effect the behaviour is having on the other pupils.

Action


If you see a child is building up to a tantrum, try to “nip it in the bud”.  Prevention is always better than cure.

If the behaviour is not having too detrimental an effect on the rest of the class, then you might “work through” the tantrum.  Often this sort of behaviour occurs because a child would prefer not to comply with a “normal” request.  It is important to see commands through to the end, or the child will learn that he can “get away with it”.  By “working through the tantrum” you are trying to act as though it did not happen, but be prepared to compromise by lowering your expectations.

In extreme cases, restraint may be necessary, but this should be employed only as a last resort.

When the incident is over, try to speak to the child quietly and explain why the behaviour is inappropriate and, at the same time, try to warn of the consequences which might result if the behaviour is repeated.

Appendix F: Factors which may affect the “weight” of a negative sanction

When administering sanctions in an attempt to correct inappropriate behaviour, it is essential to examine the root causes of the behaviour and not to attribute all misdemeanours to “naughtiness”.

Lack of understanding and/or remembering

The children at Green Lane have Special Educational Needs.  We know that they often need a great deal of repetition both to understand concepts and to remember procedures in their academic and practical lessons, and we go to great lengths to explain and re-explain elements of their school-work.  

However, we must not forget that these same difficulties also impinge on their ability to understand and remember how to behave in a great number of situations in school: we need to appreciate that appropriate behaviour needs to be learned, and we should be equally patient and persistent in this important area.

Anxiety

One major factor which may cloud the issue is anxiety.  

A child may be extremely anxious about certain situations.  This behaviour can appear rational, for example, a child who is afraid of water may be reluctant to take part in the swimming lessons; or irrational, perhaps the child is terrified of getting his hands messy.

A child’s anxiety may not always be obvious, and could manifest itself in the form of many different behaviours.

It is important to determine whether or not the anxiety is reasonable, and this can best be done by consulting with other members of staff and parents who know the child’s history, to find out what they feel and how long the behaviour has been present.  It is also necessary to determine whether the anxiety prevents the child from participating in certain events and how important / necessary that event is to the child’s development.  It may be possible to postpone involvement until the child is better able to cope.

Initially, the child should be protected from the anxiety as much as possible and, when it does occur, be given plenty of reassurance.

In the case of  an anxiety of a physical nature, for example a fear of water or a fear of heights, then close physical support should be offered at all times, so that the child feels more secure.

In most cases of anxiety, a quiet reassuring voice can do much to ease the tension.

Sometimes it is necessary to expose the child very gradually to his fears, in order to help him overcome them.

Physical activity may help to relieve anxiety.  Rather than allow a child to become more and more anxious while waiting for a certain event, it may be useful to direct him into some sort of physical activity such as jogging.  The child may cope more easily with the situation after exertion.

The Abused Child

Where there is no other convincing explanation for unusual or inappropriate patterns of behaviour, the possibility of abuse cannot be ruled out.  

Experienced teachers have found that the following behaviour can, with other indicators, point to the possibility or likelihood of abuse:

· persistent tiredness / sleepiness;

· sudden switches in mood or behaviour;

· regression to more immature behaviour;

· attention-seeking behaviour;

· deterioration in schoolwork;

· reluctance to participate in physical education, games, swimming or other activities that 

· involve changing clothes or physical exposure;

· running away from lessons / school, or reluctance to go home at the end of the day;

· poor school attendance;

· inappropriate conduct towards, or relationships with, peers and / or adults (eg demonstrations of sexual precocity that cannot be easily explained by normal, natural curiosity);

· compulsive stealing.

These behaviours may be evidence of abuse.  The word “may” is emphasised, because it is of crucial importance that teachers do not read into a child’s behaviour “evidence”  that may not signify abuse at all, but is instead the result of some other, possibly innocent factor.

If there are other indicators of abuse, or concerns about the child’s family life, the evidence must be carefully investigated.  In such cases, fears must be relayed to the Head Teacher, who will decide on an appropriate course of action.

If any pupil talks to a teacher about abuse the teacher must listen, must show no signs of disbelieving the child, but must make no promises of confidentiality.  The teacher must ONLY listen: s/he MUST NOT ask questions.  The Head Teacher / Child Protection Coordinator must be informed immediately.

It is imperative that any teacher suspecting abuse takes his / her fears to the proper authorities as soon as possible.

Appendix G: Non-Attendance

While most absences are for legitimate reasons, e.g. illness, there is a persistent level of unjustified absence which takes place with parents’ knowledge or without it .

There are many reasons for ‘condoned absence’ which include:

illness of the mother


mother’s desire for company

sickness of younger siblings

indulgence of child’s wish to stay at home

sheer disorganisation of home life

the need for an English-speaking child to 
  

  




help mother with poor English skills


family work patterns


children working illegally

Some of the reasons for truancy are similar to those above, and include working illegally but without parents’ knowledge or consent, or the sheer disorganisation of home life.  However, there are additional problems which may lead to truancy, and these include:

      
peer pressure

lack of motivation resulting from inappropriate 
               


 


curriculum


bullying 


inhospitable atmosphere
We must also consider “internal truancy”, where a child registers in the normal way, but then fails to attend some, if not all, lessons.

Whatever the reasons for unauthorised absence or internal truancy, the effects are not only damaging to the pupils involved, but they can have a negative effect on the progress of other pupils and the atmosphere of the school.

It is to the good of everyone to maximise the attendance of every pupil

Appendix H: Assertive Discipline Key Points

The Assertive Teacher
The Empowered Teacher

· You have the right and responsibility to establish rules and directions that clearly define the

· limits of acceptable and unacceptable pupil behaviour.

· You have the right and responsibility to teach pupils to consistently follow these rules and directions throughout the school day and school year.

· You have the right and responsibility to ask for assistance from parents and senior colleagues when support is needed in handling the behaviour of pupils.

· Pupils have the right to a teacher who will set firm and consistent limits.

· Pupils have the right to a teacher who will provide them with consistent positive encouragement to motivate them to behave.

· Pupils have the right to know what behaviours they need to engage in that will enable                them to succeed in the classroom.

· Pupils have the right to a teacher who will take the time to teach them how to manage                  their own behaviour.

Roadblocks to Being Assertive

· A teacher’s negative expectations about his or her ability to deal with disruptive pupil behaviour is a major roadblock to successful classroom behaviour management.

· Most pupils can behave.  Those pupils who do not either choose not to, or haven’t  been taught.

· When a teacher believes that pupils can choose to behave, his or her expectations are                      raised.

· Positive expectations are the key to successful classroom behaviour management.

Response Styles

The manner in which you respond to pupil behaviour has an impact on pupils’ self-esteem and pupils’ success in school.

We can identify three basic response styles: non-assertive, hostile and assertive.

· A non-assertive response style is one in which the teacher is passive and inconsistent in                  responding to pupil behaviour.  This teacher often simply reacts to disruptive behaviour as it appears, rather than pro-actively planning for it.

· The pupils of a non-assertive teacher often feel frustrated, manipulated, and angry.                          They do not receive the clear limits they need to function successfully in the classroom.

· A hostile response style is one in which the teacher responds to pupils in a hostile, rigid and authoritarian manner, often at the expense of pupils’ feelings and self-esteem.

· The hostile teacher is perceived as unfair, and pupils behave out of anxiety and fear, rather than through making responsible behaviour choices.

· An assertive response style is one in which the teacher clearly, confidently, and                                 consistently states expectations to pupils, and is prepared to back up these words with                    actions.

· Pupils learn to trust and respect an assertive teacher because they clearly know the                         parameters that have been set for acceptable and unacceptable behaviour.

Classroom Discipline Plans

What is a Classroom Discipline Plan?

A classroom discipline plan consists of three parts:


        1.  Rules that pupils must follow at all times.


        2.  Positive recognition that pupils will receive for following the rules.


        3.  Consequences that result when pupils choose not to follow the rules.

Its advantages are that it:


        1.  makes managing pupil behaviour much easier;


        2.  protects pupils’ rights;


        3.  helps ensure parental support;


        4.  helps ensure support from senior colleagues.

Rules

· Negotiate classroom rules that will let pupils know what behaviours are expected in the classroom at all times.

· Negotiate a limited number of rules.

· Negotiate rules that are observable.  Vague rules are difficult to comply with, and 
difficult to enforce.

· Negotiate rules that can apply at all times throughout the day or period.

· Negotiate rules that apply to behaviour only.  

· Rules for a classroom discipline plan must not address academic or homework issues.

Positive Recognition

· Use positive recognition to encourage pupils to behave appropriately, and to continue appropriate behaviour.

· Increase a pupil’s self-esteem through consistent, meaningful positive recognition.  Let                  the pupil know that you notice his or her efforts.

· Create a positive classroom environment for you and your pupils through consistent                       positive recognition.

· Consistent positive recognition will help you teach appropriate behaviour, and establish                    positive relationships with pupils.

· Praise pupils often.  It is the most powerful, effective positive recognition you can give.

· Set a goal to send, for example, a specific number of positive notes home to parents each week.


· Set a goal to make, for example, a specific number of positive phone calls each week to parents.


· Recognize pupils’ responsible behaviours with rewards.

· Motivate pupils through special privileges such as extra computer time or being class                    monitor.

· Use a class-wide recognition system as a means to motivate all pupils to learn a new                       behaviour, or to work on a problem behaviour that the group is having.

Consequences

When disruptive behaviour occurs, you must be prepared to deal with it calmly and quickly.

You must be prepared by having in place consequences that pupils receive should they 

choose to disregard the rules of the classroom.


Consequences:

· are a choice;

· do not work in isolation: they must be balanced with positive support;

· do not have to be severe to be effective;

· must be appropriate for your pupils, and you must be comfortable using them;

· must be ones that pupils do not like, but they must never be physically or psychologically harmful;

· should be organised into a hierarchy that clearly spells out what will happen every time a pupil breaks a rule, to the fifth time the same pupil breaks a rule the same day;

    
- 
The first consequence should be a warning.

    
- 
Parent and Head Teacher contact should appear near the end of the hierarchy of negative  sanctions.

    
- 
The hierarchy should include a Severe Clause for dealing immediately with severe 
misbehaviour.

Teaching Your Classroom Discipline Plan

    
-
Create lessons to teach your pupils your classroom discipline plan.

    
-
Explain to pupils why you need rules.

    
-
Teach the rules.

    
-
Explain how you will positively recognise pupils who follow the rules.

    
-
Explain why you have consequences.

    
-
As soon as you have taught the lesson, immediately begin reinforcing pupils who                           
follow the rules.

    
-
    Review rules frequently at the start of the year.  Review as often as needed as the year  progresses.

    
-
     Post your discipline plan in the classroom.

    
-
     Send a copy of your classroom discipline plan home to parents.

Encouraging Positive Behaviour

Determining and Teaching Specific Directions

· Do not assume that pupils know how you want them to behave in all of the situations that occur during a normal school day.  These expectations must be taught.

· Identify the classroom situations for which specific directions are needed, then determine those directions.

· Teach your specific directions immediately prior to the first time the activity takes place.

· Teach the lesson with the same care you would any academic lesson.

· Explain your rationale for teaching the direction.

· Explain the directions.

· Check for understanding.

· Review the specific direction for each activity as long as is necessary.

· Post visual clues (charts, posters, illustrations) around the classroom to help remind pupils        of appropriate behaviour during different activities and procedures.

Using Positive Recognition to Motivate Pupils to Behave

· Use positive recognition to reinforce pupils who are following directions, and to give a          positively stated reminder to those pupils who are not yet following the directions.

· Integrate consistent praise into every lesson, or any interaction with pupils.

· Use the scanning technique when you are working with a small group of pupils, and the          rest of the class is working independently.

· As you teach, circulate throughout the classroom, and keep giving praise.

· Recognise younger pupils for good behaviour by writing their names on the board as a         Classroom Superstar.

· Use positive support to encourage pupils to continue appropriate behaviour.

· Use positive support to increase a pupil’s self-esteem.

· Use positive support to reduce behaviour problems.

· Consistent positive support will create a more positive classroom environment for you            and your pupils.

· Make a goal to praise every pupil every day.

· Use a class-wide recognition system to motivate your class to work towards a specific            behavioural goal.

Reducing Disruption

Redirecting Non-Disruptive Off-Task Behaviour

Differentiate between disruptive behaviour and non-disruptive off-task behaviour.  Non-disruptive off-task behaviour is behaviour in which a pupil is not disturbing others, but is not paying attention or following directions.

· Do not ignore non-disruptive off-task behaviour.  It is not in your pupils’ best interest.

· Rather than provide a consequence or ignore the behaviour, redirect the behaviour.

· Redirect a pupil’s non-disruptive off-task behaviour while you continue teaching.

· Give the pupil a “look” that says you are aware of, and disapprove of, his/her behaviour.

· Stand by an off-task pupil’s side as you teach.

· Mention the off-task pupil’s name while teaching.

· Use “proximity praise” to redirect an off-task pupil.

· As soon as a pupil is back on task, take the first opportunity to praise his appropriate              behaviour.

· If redirecting is not effective, it may be appropriate to provide consequences from your           discipline hierarchy.

Implementing Consequences

· Be consistent.  Consequences must be provided every time a pupil chooses to disrupt.

· Give consequences in a firm, calm manner.  The positive effects of consequences can be         undermined when teachers impose consequences in a hostile manner.

· Re-focus pupils who attempt to argue with you.

· After a pupil receives a consequence, take the first opportunity to recognize something           positive the pupil is doing.

· Provide an “escape mechanism” for pupils who are upset and want to talk about what            happened.

· "Move- in” when a pupil is being continually disruptive.

· Stay calm if pupils challenge your authority.

· There are going to be times when, in your professional judgement, it will not be in a               pupil’s best interest to provide a consequence.  Your hierarchy is a guide, not Law.


Resolving Disputes

One-to One Problem-Solving Conferences

A one-to-one problem-solving conference is a meeting between teacher and pupil to                discuss a specific problem.

The goal of a problem-solving conference is for the pupil to gain insight into his                      behaviour, and ultimately to choose more responsible behaviour.

A problem-solving conference should include the following:

· Show empathy and concern;

· Question the pupil to find out why there is a problem;

· Determine what you can do to help;

· Determine how the pupil can improve his behaviour;

· Agree on a course of action;

· Summarize the conference.

Using Positive Support to Build Positive Relationships

· Show individual pupils that you care about them as unique individuals.

· Greet pupils at the door each day.  Find something special to say to each pupil as he or            she enters the room.

· Treat pupils the way you would want your child to be treated.

· Learn more about your pupils.  Give a “pupil interest inventory” to each of your pupils at        the  beginning of the year.

· Make positive phone calls to pupils after a good day.

Developing an Individualised Behaviour Plan

Develop an individualised behaviour plan for pupils who do not respond to your general        classroom discipline plan.

An individualised behaviour plan:

1.  should include only one or two of the difficult pupil’s most critical problem behaviours;

2. 
must establish firmer, more meaningful consequences that will motivate the difficult pupil to respond;

3.
must be balanced, with increased positive recognition;

4.
will work only if the teacher consistently (and without exception) provides the firmer consequences to the pupil.

 
- 
Positive recognition should always begin with praise.

    
-
Difficult pupils will benefit from, and greatly enjoy personal attention from you (lunch together, a positive home visit or phone call, an after-school conversation).

    
-
The individualised behaviour plan should be presented to the pupil in a firm & emphatic manner.

    
-
Difficult pupils need your assurance that you care, that you are there to help, and that the disruptive behaviour is not in their best interest.

    
-
An individualised behaviour plan provides due process to pupils and parents.

Getting the Support You Need from Parents and Senior Colleagues.

    
-
Parents and Senior Colleagues can offer the kind of support that teachers need and difficult pupils respond to.

    
-
It is a myth that teachers should be able to handle all behaviour problems on their own.

    
-
The following pro-active measures must be taken by teachers in order to secure the support they need for working with difficult pupils:

1.

A teacher must share the classroom discipline plan with parents and the Head Teacher at the beginning of the year.  (A detailed letter explaining the plan must be sent to parents, with a signature portion to be returned to you.  Meet with the Head Teacher to explain your discipline plan, and the circumstances under which he / she will be involved)

2. 

When a problem arises, the teacher must first take steps to deal with it on his or her own.   (Don’t involve parents or the Head Teacher prematurely.  Allow the pupil time to change his or her behaviour)


-
Contact parents at the first sign of a problem.

    
-
Use the ‘Your Own Child’ test if you are uncertain whether or not the parent should be involved.

    
-
To ensure a more productive conference, prepare an outline before speaking to a parent about a pupil’s problem.

    
-
Establish positive relationships with parents, before problems arise, through positive phone calls, notes and home visits.

    
-
Ask for Head Teacher involvement when counselling with parents and/or pupil about problem behaviours.

    
-
Institute an in-school suspension programme for extremely disruptive pupils.

  
-
Ask parents of problem pupils to spend an entire school day with their child. Peer                 pressure makes  this an extremely uncomfortable situation for defiant, disruptive pupils.

   
-
Have the Parents of disruptive pupils come to School.   Sometimes it can help to have the parent(s) of a disruptive pupil come to school and spend the day with their child.   This can be a powerful action that motivates many disruptive pupils to choose more appropriate behaviour.   The parents can see exactly how the child behaves in school, and the pupil feels pressure from his peers about the parent being at school.   

Going Beyond

The aim of ‘Assertive Discipline’ is to provide a solid foundation on which to establish a classroom where you can teach and your pupils can learn, and which at the same time addresses the individual needs of each pupil and the individuality of you the teacher.

To this end, the concepts presented are part of an on-going process, not the final word.

The most successful teachers often go beyond these concepts. They take the assertive discipline skills and techniques, and then adapt them to their personal teaching style, and to the needs of their pupils.
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