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1. Purpose and curriculum intent
Green Lane provides a broad, balanced and ambitious curriculum that is carefully adapted for pupils with a wide range of special educational needs and disabilities. Our curriculum is organised through Cedar, Maple, Elm, Willow and Oak pathways so that every pupil has a meaningful entitlement to subject learning, communication, personal development and preparation for adulthood.
The curriculum is designed to enable pupils to know more, remember more, apply their learning in different contexts and become increasingly independent from their individual starting points. It promotes the school values of aspiration, challenge, independence and resilience and supports achievement for all.
secure progression in knowledge, understanding and skills through coherently sequenced learning
provide high expectations, appropriate challenge and the reasonable adjustments pupils need to participate
develop communication, literacy, numeracy, physical development, wellbeing and self-advocacy
promote spiritual, moral, social and cultural development and the fundamental British Values
develop cultural capital through visits, visitors, performances, sport, outdoor learning and community experiences
prepare pupils for their next stage through careers education, accreditation, life skills and preparation for adulthood
ensure learning is age-respectful, culturally representative, safe and relevant to pupils’ lives
2. Statutory entitlement and breadth
As a maintained special school, Green Lane teaches the National Curriculum and fulfils the requirements of the EYFS statutory framework. Content, pace, teaching approach and evidence of learning are adapted to pupils’ developmental profiles and EHCPs without unnecessarily narrowing their curriculum entitlement.
Across the appropriate phases, pupils experience English, mathematics, science, computing, PSHE including relationships and health education, physical education, religious education, history, geography, art and design, design and food technology, music and Spanish from Key Stage 2. Careers education and meaningful encounters with the world of work are developed from Year 7. Key Stage 4 pupils access appropriate qualifications and accreditations alongside a strong preparation-for-adulthood offer.
3. Curriculum organisation
The school curriculum brings together three interdependent dimensions:
Formal curriculum – EYFS and National Curriculum learning, subject-specific teaching, phonics, accreditation, careers and preparation for adulthood.
Developmental curriculum – communication, interaction, cognition, regulation, sensory processing, independence and approaches including SCERTS, TEACCH, SPELL, AAC, Intensive Interaction and Attention Autism, according to need.
Additional provision – personal care, therapy programmes, hydrotherapy, wellbeing and behaviour support, focused horticulture and forest school, independent travel and other personalised provision.
EHCP outcomes, SCERTS targets and therapy or medical advice support access, participation and personal development; they do not replace planned subject learning. Teachers make purposeful links where these strengthen learning and avoid artificial links that dilute subject content.
4. Pathway entitlement and progression
	Pathway
	Curriculum entitlement and approach

	Cedar
	EYFS provision combining play-based learning, continuous provision and focused adult-led teaching. Communication, early literacy, phonics, mathematics, physical development and personal, social and emotional development are prioritised within the full EYFS offer.

	Maple
	A highly personalised, sensory and engagement-focused curriculum for pupils working within the Engagement Model. Learning develops exploring, realising, anticipating, persisting and initiating, while maintaining meaningful curriculum-area experiences and age-respectful contexts.

	Elm
	A creative, communication-rich curriculum taught through carefully structured and connected learning. SCERTS and total communication support access, engagement, regulation and generalisation.

	Willow
	An adapted National Curriculum with clear subject identity, purposeful cross-curricular connections and discrete English, mathematics and phonics as appropriate. Teaching supports pupils to build and apply knowledge through practical and increasingly independent learning.

	Oak
	A formal, subject-specific National Curriculum pathway with appropriate adaptation, explicit teaching, practice and application. At Key Stages 3 and 4, learning links increasingly to qualifications, careers, functional application and preparation for adulthood.


Placement is based on pupils’ learning profiles and is kept under review. Progression is not understood only as movement between pathways: pupils progress by building knowledge, fluency, independence, communication, application and readiness for their next stage.
5. Curriculum planning and implementation
[bookmark: _GoBack]The Quality of Education lead works alongside subject leaders to define the essential knowledge, skills and vocabulary within coherent long-term plans and pathway-specific progression.
Medium-term plans identify learning outcomes and suitable learning experiences. Teachers adapt these through short-term planning to respond to their class and individual pupils.
Learning revisits important content, provides sufficient practice and makes links to prior and future learning.
Teaching combines explicit instruction, modelling, practical exploration, repetition, questioning, retrieval and supported application, selected according to the pupil and subject.
Reading, communication, vocabulary, numeracy and digital competence are developed across subjects where they are genuinely relevant.
Resources and texts are accessible, age-respectful and representative. Digital technology is used in accordance with safeguarding, online-safety and data-protection expectations.
6. Inclusive communication and adaptive teaching
All pupils have an EHCP. Teachers maintain high expectations and remove barriers through reasonable adjustments rather than reducing ambition. Planning takes account of cognition and learning, communication and interaction, social, emotional and mental health, sensory and physical needs, medical advice, prior learning and preferred methods of communication.
total communication, including speech, Makaton, symbols, objects of reference, PECS and AAC where appropriate
clear routines, visual structure, accessible language and sufficient processing time
concrete and multisensory resources, assistive technology and adapted recording
pre-teaching, overlearning, carefully scaffolded practice and planned opportunities to work independently
sensory, physical, regulation and positioning support agreed with relevant professionals
7. Reading, phonics, oracy and communication
Reading and communication are everyone’s responsibility. Pupils experience daily opportunities to communicate, listen, interact and enjoy texts. Synthetic phonics is taught using Twinkl Phonics where developmentally appropriate. Pupils who have completed the programme consolidate decoding, fluency, comprehension, spelling and vocabulary. Reading for pleasure, shared reading, individual reading and accessible texts are promoted across the curriculum and at home.
8. Personal development, British Values and safeguarding
The curriculum actively promotes democracy, the rule of law, individual liberty, mutual respect and tolerance of those with different faiths and beliefs. These are taught in developmentally appropriate ways through subjects, assemblies, pupil voice, relationships, community participation and everyday school life. Pupils are supported to understand rights, responsibilities, consent, safe choices and how to seek help.
Safeguarding is integral to curriculum design. Staff select suitable resources, teach online safety and protective behaviours, follow risk assessments for practical work and visits, and respond to disclosures in accordance with safeguarding procedures.
9. Assessment and impact
Assessment identifies what pupils know, remember, can apply and can do with increasing independence. It informs teaching and is not used to create unnecessary evidence. The school uses teacher assessment, observation, pupil work, pupil voice, Evidence for Learning, B Squared frameworks, the Engagement Model, SCERTS assessment and accreditation outcomes as appropriate to pathway and phase. Judgements are moderated internally and externally where required.
10. Leadership, monitoring and improvement
The governing body holds leaders to account for curriculum breadth, statutory compliance and impact. The Headteacher and Quality of Education Lead provide strategic oversight. Subject and pathway leaders support planning, resources, staff knowledge and improvement within their areas.
Leaders draw on a proportionate range of evidence including planning and work review, Evidence for Learning, learning visits, staff discussion, pupil voice, case studies, headline assessment information and qualitative evidence. Monitoring samples across pathways and does not rely on a single lesson, book, data measure or form of pupil response. Findings inform support, CPD and action planning.
11. Partnership with families and the community
Families are partners in pupils’ learning. The school shares progress, provides accessible ways for families to contribute, supports reading and home learning, and uses local and wider partnerships to enrich the curriculum and support transition.
Related policies and documents
Teaching and Learning Policy
Assessment, Marking and Feedback Policy
Inclusive Communication Policy
EYFS Policy
SEND Policy and SEN Information Report
Equality Information and Objectives
Safeguarding and Child Protection Policy
Careers Policy
Subject policies and pathway overviews
Reference framework
Early Years Foundation Stage statutory framework
National Curriculum in England
Children and Families Act 2014 and SEND Code of Practice: 0 to 25 years
Equality Act 2010
Keeping Children Safe in Education
DfE statutory guidance for relationships, sex and health education and careers guidance, as applicable
Current Ofsted inspection guidance and toolkit
Ofsted does not prescribe a particular format for planning, teaching, assessment, marking or monitoring. The school’s approach is designed to be proportionate, sustainable and focused on curriculum quality and pupil impact.
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