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1. Rationale and vision
At Green Lane Community Special School, every pupil is entitled to an ambitious, broad and balanced curriculum that is meaningful, accessible and responsive to their individual starting points, needs and aspirations. Our curriculum supports pupils aged 4–16 with a wide range of special educational needs and/or disabilities to develop knowledge, skills, communication, independence and confidence.
PSHE at Green Lane provides pupils with the knowledge, skills and understanding they need to develop as healthy, safe, confident and increasingly independent individuals. It supports pupils to understand themselves and others, develop positive relationships, make choices, manage their wellbeing, stay safe and participate in school and the wider community. PSHE is flexible and adapted to pupils’ age, developmental stage, individual needs and religious backgrounds, while remaining age-respectful and preparing pupils for later life.
2. Aims
Through PSHE, we aim to:
provide all pupils with equitable access to a high-quality and appropriately ambitious subject curriculum;
build secure and increasingly connected knowledge and skills from each pupil’s starting point;
enable pupils to communicate, participate, make choices and demonstrate learning through methods appropriate to them;
promote curiosity, enjoyment, confidence, independence and readiness for the next stage of education and adulthood;
ensure that learning is relevant while retaining the distinctive content and disciplinary character of the subject.
Through PSHE, we aim to:
• develop pupils’ knowledge and understanding of themselves, their relationships, health, wellbeing and safety;
• enable pupils to communicate, make choices, develop independence and apply personal and social skills in real-life situations;
• prepare pupils for adulthood by developing confidence, positive relationships, community participation and the ability to recognise and manage risks.
3. Statutory and curriculum context
This policy should be read alongside the school’s Curriculum, Teaching and Learning, Assessment, Feedback, Inclusive Communication, Equality and Accessibility policies and the SEND Information Report. It is informed by:
the Education Act 2002 requirement for a balanced and broadly based curriculum that promotes pupils’ development and prepares them for later life;
the statutory National Curriculum programmes of study for maintained schools, where applicable;
the Early Years Foundation Stage statutory framework for children in the EYFS;
the SEND Code of Practice: 0 to 25 years and the Equality Act 2010, including reasonable adjustments;
relevant statutory requirements for relationships, sex and health education, religious education and careers, where applicable;
the Ofsted state-funded school inspection toolkit, particularly inclusion, curriculum and teaching, achievement, early years, personal development and wellbeing, and leadership and governance.
PSHE is a school entitlement across Green Lane and includes all elements of Relationships Education, Relationships and Sex Education and Health Education (RSHE). The curriculum is informed by the statutory guidance for Health Education, Relationships Education and RSE (2026), the Equality Act 2010, the SEND Code of Practice, Keeping Children Safe in Education, the EYFS statutory framework and relevant National Curriculum requirements, including the compulsory science content relating to the human body, puberty and reproduction. The RSHE elements are statutory as set out in the current statutory guidance, with the school’s provision adapted to the developmental needs of pupils in our special school setting. PSHE also links with Science, Computing, Religious Education, PE and DT.
4. Curriculum intent and entitlement
The curriculum for PSHE is designed to reflect the breadth and ambition of the relevant statutory framework while being organised so that pupils can access, understand, retain and use important learning. Adaptation does not mean lowering ambition. Leaders identify the most important knowledge and skills, remove barriers and provide suitable routes through the curriculum.
Key knowledge, skills and concepts
Across Green Lane, PSHE develops knowledge, skills and understanding in relationships, health and wellbeing, safety, personal identity, independence, community participation and preparation for adulthood. Key concepts include understanding and expressing feelings, developing positive and respectful relationships, recognising safe and unsafe situations, making choices and managing risks, caring for physical and mental health, understanding changes and growing up, and knowing how and where to seek help. Progression is based on pupils’ developmental stage and starting points, with learning revisited and extended through increasingly independent application in real-life contexts.
Curriculum organisation and sequencing
Long-term and medium-term planning identifies what pupils will learn and how learning develops over time. Content is selected and sequenced so that pupils encounter important knowledge repeatedly, make meaningful connections and build towards more complex or independent application. Teachers use assessment of prior learning to identify an appropriate starting point without unnecessarily narrowing the curriculum.
PSHE is planned across the school through long-term and medium-term planning, with content adapted to pupils’ age, developmental stage, needs and pathway. The curriculum includes the statutory RSHE content alongside wider PSHE learning such as identity, self-esteem, money, community participation, safety, wellbeing and preparation for adulthood. Planning is reviewed to ensure breadth, balance, progression, repetition and appropriate coverage across pathways. The long-term planning includes differentiated themes for classes and pathways, from early developmental learning such as feelings, belonging, safety and caring for others through to secondary learning including identity and self-esteem, relationships, puberty, mental wellbeing, money, peer pressure, news and preparation for adulthood.
Green Lane pathway entitlement
	Pathway
	Common expectation

	Cedar
	EYFS learning through high-quality interactions, play, continuous provision and carefully planned adult-led experiences.

	Maple
	Engagement- and sensory-informed learning that develops anticipation, exploration, response, communication and agency.

	Elm
	A creative, highly adapted curriculum with meaningful connections across areas of learning.

	Willow
	A creative National Curriculum pathway, with discrete and connected learning as appropriate to the subject and pupils.

	Oak
	A formal subject-based curriculum, appropriately pitched and sequenced from pupils’ starting points.

	KS3–KS4
	Increasing links to careers, functional application, accreditation and preparation for adulthood across all pathways.



	Age and stage: Learning should be developmentally appropriate without becoming age-inappropriate. Resources, contexts and presentation should respect pupils’ chronological age, identity and lived experience.



5. Curriculum implementation
Planning and delivery
Teachers use the agreed curriculum plans as the starting point for teaching. They identify the intended learning, connect it to prior knowledge, anticipate barriers and select teaching approaches that enable pupils to participate and make progress. Individual EHCP outcomes, SCERTS targets and therapy or medical recommendations support access and personal development; they complement rather than replace subject learning.
PSHE is taught as a discrete subject across all year groups through the school’s PSHE curriculum, with RSHE and health education forming an integral part of provision. Learning is also reinforced through Science, Computing, Religious Education, PE, DT and appropriate aspects of the wider school day, including snack time, assemblies, lunch time and community activities. Teachers use agreed long-term and medium-term plans and adapt delivery through whole-class teaching, small groups, targeted sessions or 1-to-1 discussions where appropriate.
Subject-specific teaching and learning
Across pathways, effective teaching is likely to include clear explanations and modelling, appropriate challenge, structured practice, purposeful repetition, retrieval, practical application, responsive interaction and opportunities for pupils to make choices and work with increasing independence. Staff check understanding and adapt teaching in response.
PSHE teaching is practical, explicit, interactive and responsive to pupils’ individual needs. Teaching includes modelling, discussion, role play, practical activities, scenarios, visual and concrete resources, structured opportunities to make choices, repetition and rehearsal of skills, and application in real-life contexts. Staff create safe opportunities for pupils to ask questions, express preferences and practise personal and social skills. Sensitive topics are taught in ways that are age- and developmentally appropriate and responsive to pupils’ experiences.
Communication, literacy, numeracy and vocabulary
Communication is everyone’s responsibility. Staff use each pupil’s preferred and recommended communication approaches, which may include speech, signing, symbols, objects of reference, photographs, eye gaze, switches or other augmentative and alternative communication. Key vocabulary is explicitly selected, modelled, revisited and used in meaningful contexts.
Communication is central to PSHE. Staff use each pupil’s preferred communication approach, including speech, signing, symbols, objects of reference, photographs, eye gaze, switches and other augmentative and alternative communication. Key PSHE vocabulary is explicitly introduced, modelled and revisited, including words linked to feelings, relationships, safety, health, body parts, choices, consent, support and risk. PSHE provides meaningful opportunities for pupils to develop listening, comprehension, communication, reading and writing skills, while maintaining the specific learning intended within the PSHE curriculum.
Adaptive teaching and reasonable adjustments
Staff maintain high expectations while adapting resources, communication, pace, environment, groupings, equipment and modes of response. Adjustments reflect pupils’ cognition and learning, communication, sensory, physical, medical and social-emotional needs. Advice from families and relevant professionals is incorporated where appropriate.
PSHE is differentiated and personalised so that all pupils can access the intended learning. Adaptations may include simplified language, symbols, photographs, objects, concrete resources, modelling, repetition, reduced sensory demands, carefully selected groupings, additional processing time and alternative ways of responding. Sensitive content may be taught through whole-class teaching, small groups, targeted sessions or 1-to-1 discussions. Staff consider pupils’ communication, cognitive, sensory, physical and social-emotional needs and ensure that adaptations remain age-respectful.
6. Inclusion, equality and representation
All pupils have an entitlement to participate in [subject]. Decisions about access are made individually and are not based on assumptions about diagnosis, pathway, communication method, prior attainment, sex, race, religion, disability or background. Leaders consider participation, belonging and achievement, including for disadvantaged pupils, looked-after and previously looked-after pupils and those facing additional barriers.
PSHE reflects the diverse experiences of pupils and their families. Teaching includes different family structures, cultures, communities, backgrounds and individual experiences, while avoiding stigmatisation and challenging stereotypes. Content is selected so that pupils can recognise themselves and others in the curriculum and develop respect for difference. Barriers are anticipated through careful differentiation, accessible communication, appropriate grouping and sensitive handling of personal or potentially difficult experiences.
7. Enrichment, cultural development, British Values and preparation for adulthood
Green Lane actively promotes the fundamental British Values of democracy, the rule of law, individual liberty, mutual respect and tolerance of those with different faiths and beliefs. Within each subject, pupils encounter these values in meaningful and accessible ways. This may include making choices, expressing preferences, listening to others, following agreed rules, exploring different cultures and viewpoints, developing respect for others and participating safely within school and the wider community.
Learning is strengthened through purposeful opportunities to apply knowledge beyond the immediate lesson. These may include visitors, visits, performances, competitions, clubs, themed events, community learning, partnerships and links with further education or employment. Opportunities are selected for their educational value and accessibility.
PSHE promotes British Values naturally through pupils making choices, expressing preferences, listening to others, respecting different views and beliefs, following agreed rules, understanding rights and responsibilities, and participating safely in school and the wider community. Enrichment includes community learning, visits and practical opportunities that allow pupils to apply PSHE knowledge and skills beyond the classroom. PSHE also contributes to independence, community participation, life skills, employability and preparation for adulthood, including through learning about money, careers, safety, healthy living, relationships and accessing support.
8. Resources and learning environment
Resources are accessible, age-respectful, culturally representative and matched to the intended learning. Staff are taught how to use specialist resources and equipment safely. Displays and learning environments support current learning without creating unnecessary sensory or cognitive overload.
Essential PSHE resources include age-respectful visual and concrete resources, photographs, symbols, objects of reference, communication resources, emotion and feelings resources, scenario and role-play materials, personal safety resources, online-safety resources and appropriate RSHE teaching materials. Resources must be accessible, evidence-based, factually accurate, age- and developmentally appropriate, sensitive to pupils’ experiences and aligned with the curriculum plan. Digital resources are selected carefully and used in line with the school’s online-safety procedures. 
A selection of resources linked to RSHE are made available upon request to parents and will be shared as a part of parent workshops. 
9. Health, safety and safeguarding
Teaching follows the school’s safeguarding, risk assessment, educational visits, medical and online-safety procedures. Staff identify and reduce foreseeable risks while enabling pupils to take part in meaningful and appropriately challenging experiences.
PSHE teaching follows the school’s safeguarding, risk assessment, educational visits, medical and online-safety procedures. Particular attention is given to safeguarding when teaching relationships, consent, personal safety, abuse, exploitation, sexual harm, online safety and other sensitive topics. Staff respond appropriately to safeguarding concerns raised during lessons and follow the school’s child protection procedures. External organisations and materials are checked to ensure they are appropriate, balanced, age- and developmentally appropriate, legally compliant and aligned with the intended curriculum outcomes.
We will also be mindful of the law and legal requirements, taking care not to condone or encourage illegal political activity, such as violent action against people, criminal damage to property, hate crime, terrorism or the illegal use of drugs. 
In terms of LGBTQ+ content, as a school:
· We will not endorse any particular view or teach it as fact 
· We will avoid language and activities which repeat or enforce gender stereotypes
· Avoid any suggestion that social transition is a simple solution to feelings of distress or discomfort 
· Any external materials will not oversimplify the topic, perpetuate stereotypes, or encourage pupils to question their gender. 
· We will teach the facts and the law about biological sex and gender reassignment. 
· We will ensure equal opportunity to explore features of stable and healthy same-sex relationships including facts about sexual health. 

10. Assessment and achievement
Assessment is proportionate and supports teaching. Staff use observation, interaction, questioning, practical outcomes, pupil work and other appropriate evidence to establish what pupils know, understand and can do. Evidence reflects the nature of the learning and may include books, products, performances, photographs, recordings or Evidence for Learning. No single evidence type is required for every pupil or subject.
Formative assessment
Staff check understanding during learning, identify misconceptions and adjust explanations, support and future teaching. Feedback is timely, accessible and consistent with the school Feedback Policy.
Evidence for Learning (EFL)- tags and expectations:
	Pathway
	Common expectation- Tags used

	Cedar
	PSED, Enrichment, SMSC

	Maple
	Engagement, Enrichment

	Elm
	PSHE, Enrichment

	Willow
	PSHE, Enrichment

	Oak
	[bookmark: _GoBack]PSHE, Enrichment



Summative assessment and moderation
Where the school assessment model provides an appropriate framework, teachers record agreed outcomes at identified points. Subject leaders analyse headline information alongside qualitative evidence and knowledge of curriculum coverage. Moderation supports consistency and professional discussion. Assessment information is not interpreted in isolation or used to generate unnecessary workload.
Assessment in PSHE is based on what pupils know, understand and can apply. Staff use observation, interaction, questioning, practical outcomes, pupil work, photographs, recordings and Evidence for Learning, as appropriate. Pupils are assessed termly by the class teacher in line with the school’s assessment systems. Monitoring and evaluation include lesson observation, book scrutiny including Evidence for Learning, questionnaires and feedback from pupils, staff and parents. Assessment evidence reflects the practical, communicative and developmental nature of PSHE learning.
Intended impact
Over time, pupils will develop and retain increasingly secure subject knowledge and skills. They will make connections, communicate understanding and apply learning with increasing accuracy, fluency, confidence and independence, appropriate to their starting points and needs. They will be prepared for subsequent learning and for meaningful participation in later life.
The intended impact of PSHE is that pupils:
• understand more about themselves, their feelings, health, relationships and safety;
• communicate preferences, needs, feelings and concerns using their individual communication methods;
• recognise positive, respectful, safe and unsafe relationships and know how to seek help;
• make choices and apply personal, social, health and safety skills in real-life situations;
• develop increasing confidence, independence and participation in school, community and preparation-for-adulthood activities;
• remember and use key PSHE knowledge and skills across different people, places and situations.
11. Subject leadership, monitoring and improvement
The subject leader maintains an accurate, evidence-informed understanding of strengths and priorities. Monitoring is developmental, proportionate and focused on the quality and impact of the curriculum. It draws on a range of evidence and does not rely on a single lesson, book, data measure or pupil response.
Subject leader responsibilities
maintain and communicate the subject vision, policy, curriculum plans and progression expectations;
check statutory entitlement, curriculum coverage, sequencing and consistency across pathways;
use the protected weekly subject-leadership time for planned monitoring, support and improvement activity;
complete ongoing monitoring, including appropriate combinations of planning/work review, Evidence for Learning review, learning visits, staff discussion and pupil voice;
undertake agreed case studies during full monitoring days to follow individual pupils’ learning journeys over time;
analyse headline assessment information and qualitative evidence, identify patterns and agree proportionate actions;
identify staff development needs and provide guidance, modelling, coaching or resources;
maintain the subject self-evaluation, action plan and concise termly monitoring report;
report termly to the Quality of Education Lead and link governor, including progress, impact, risks and next steps;
evaluate whether actions and CPD improve pupils’ curriculum experience and achievement.
The PSHE co-ordinator maintains the whole-school PSHE and RSHE curriculum, monitors implementation and evaluates its impact. Responsibilities include maintaining long-term and medium-term planning, checking statutory RSHE coverage, supporting staff with sensitive or complex content, organising relevant external training, keeping subject knowledge up to date, monitoring teaching and assessment, gathering pupil, staff and parent voice, and working with safeguarding colleagues where appropriate. The co-ordinator also checks the suitability of external organisations and teaching resources used within PSHE and RSHE. 
Monitoring questions
Is the intended curriculum being taught across all relevant pathways and key stages?
Do staff understand the essential knowledge, progression and subject-specific teaching approaches?
Are pupils participating, learning and remembering more, and becoming more independent?
Are adaptations enabling access while preserving subject ambition?
What do different evidence sources indicate, including pupils whose learning is practical, sensory or not recorded in books?
What needs to improve, who will act, by when, and how will impact be checked?
12. Roles and responsibilities
	Role
	Core responsibility

	Governing body/link governor
	Provide strategic oversight, challenge and assurance regarding curriculum entitlement, quality, inclusion and improvement.

	Quality of Education Lead
	Set whole-school expectations; ensure leaders have appropriate direction, development and accountability; evaluate curriculum quality and impact.

	Subject leader
	Design, communicate, monitor and improve the subject curriculum; support staff; report accurately on strengths, impact and priorities.

	Teachers
	Use agreed curriculum plans; assess starting points; teach and adapt effectively; check learning; contribute to assessment and monitoring.

	Teaching assistants
	Understand the intended learning; support communication, participation and independence under teacher direction; contribute relevant observations.

	Therapists/external professionals
	Advise on access, communication, physical, sensory or therapeutic needs while working collaboratively with education staff.

	Pupils and families
	Contribute views, aspirations and relevant information that help the school understand access, engagement and impact.



13. Staff knowledge and professional development
Leaders ensure staff understand the curriculum they teach and have access to subject-specific guidance and development. Professional development is matched to identified need and followed up to evaluate whether it has improved practice and pupils’ learning.
Staff receive training on the delivery of RSHE as part of induction and through the school’s continuing professional development programme. The PSHE co-ordinator organises relevant external training and attends training to maintain up-to-date knowledge. Staff are supported with guidance and resources to deliver sensitive PSHE and RSHE content appropriately, including safeguarding, relationships, consent, online safety, health and wellbeing. Non-specialists are supported to understand the intended learning, use appropriate communication and differentiation, and respond appropriately to pupils’ questions.
14. Partnership with families and the wider community
Where appropriate, the school helps families understand and celebrate pupils’ learning and identifies manageable ways to reinforce relevant knowledge and skills beyond school. Partnerships with community organisations and specialists are quality-assured and support the intended curriculum.
The school maintains an open dialogue with parents and carers about PSHE and RSHE. Long-term and medium-term planning can be shared with parents on request, and lesson materials can be shared during the annual parent information session or following a parental request. The school offers an annual information session with the PSHE co-ordinator and provides parents with information about their rights regarding sex education. Where appropriate, the school works with community organisations and external professionals to support pupils’ learning and preparation for adulthood.
Right to withdraw:
Within the Secondary curriculum Parents/Carers have the right to withdraw their children from the sex elements of the curriculum, however they cannot be withdrawn from those elements which are within the science National Curriculum programmes of study including puberty and sexual reproduction. They also cannot be withdrawn from any part of Relationships or health education. Relationship and Health education will cover topics such as preventing sexual abuse or avoiding sharing inappropriate materials on line as well as correctly naming body parts. All this topics can be taught in a way that does not describe the detail of any sexual activities involved. 
Once a pupil is 3 terms before they are 16 years of age they can choose to opt back in to sex education themselves. If a parent wishes to withdraw a child they are asked to discuss issues with Joanne Mullineux (Headteacher) and be clear about the activities pupils will do if withdrawn. Any conversations around the right to withdraw with parents will be documented on CPOMs. 
Joanne Mullineux as the head teacher has the right to refuse a request in exceptional circumstances for example because of safeguarding concerns or a pupil’s specific vulnerability.  
Parents cannot withdraw primary aged pupils from any part of the RHE curriculum (Relationships education or health education). They can still withdraw from sex education if school deem it appropriate to be teaching at primary school age. 

15. Monitoring and review of this policy
The subject leader and Quality of Education Lead will review this policy annually, or sooner following significant statutory, curriculum or school change. Implementation will be considered through the school’s established subject-monitoring and governance arrangements. Amendments will be approved in line with the school’s policy schedule.
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